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"Nothing that is worth doing can be 
achieved in our lifetime; therefore we 
must be saved by hope.  Nothing which 
is true or beautiful or good makes com-

plete sense in any immediate context of history; there-
fore we must be saved by faith.  Nothing we do, however 
virtuous, can be accomplished alone; therefore we must 
be saved by love." 
- Reinhold Niebuhr 
 

This quote has power for me because it gently 
and yet with great passion reminds us about the 
kind of patience it takes to make strides towards 
any goal that has true meaning.   John Kennedy had 
a deep appreciation of history when in his inaugu-
ral speech he called a country to action, "ask not 
what your country can do for you; ask what you 

can do for your country."  Dr. Martin Luther King 
was driven by hope when he spoke of his dream 
that his children grow up in a country "where they 
will not be judged by the color of their skin but by 
the content of their character."  The former school 
teacher Lyndon Johnson was consumed with faith 
when over forty years ago he committed the first 
federal funds to educating disadvantaged children.  
The quote above is a call to something beyond.  It 
is a belief that something different is needed.  It is 
steeped in an understanding of history and the 
painfully slow process that is change, but, most 
importantly, it speaks to faith, hope and love.  As 
educators we must have hope that all children can 
become engaged learners.  We must have faith in 
our schools, in our teachers and in our students.  
Finally, we must be driven by love.  It must be-
come our "regulating ideal."   

 
In our current educational environment there 

is increased focus on learning and accountability 
and an attendant need for us as educators to work 
collaboratively.  Richard Dufour's model of a Pro-
fessional Learning Community is an idea that is 
taking hold in many of our school divisions in Vir-
ginia.  In this model, there are three key questions 
that the professionals in the school building must 
consider with their colleagues.   
 

What do we want each student to learn?  
 
How do we know when each student has 
learned it? 
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How will we respond when a student experi-
ences difficulty in learning? 

 
The third question is the marrow of the pro-

fessional learning community's core belief which 
holds that it is not enough to ensure that students 
are taught but that they also learn.  This is the criti-
cal moment and the one that has too often resulted 
in the lowering of expectations and then the refer-
ral to special education.  The fundamental work of 
professional learning communities is to identify 
students quickly who need support and then to pro-
vide intervention rather than remediation.  The in-
tervention needs to be systematic, timely and direc-
tive, with frequent monitoring of progress.  We in 
special education have a significant role to play in 
working in a professional learning community and 
engaging with other educational professionals to 
design meaningful interventions that are timely and 
measurable.  It is here that we must have faith that 
our passionate commitment to professional practice 
will result in learning for our students while main-
taining an understanding that this process may take 
longer than we wish.  It is only with a constant and 
unrelenting focus on the children that we will suc-
ceed.    
 

We are in an era where accountability and 
data have become a primary focus.  Yet, we must 
be cautious in our approach to using data as our 
only source of motivation.  As Rick Dufour writes, 
"Leaders must focus on and accept responsibility 
for results.  Yet data is not what drives us as educa-
tors to change or improve."  Those of us who have 
chosen education as our vocation come to it be-
cause we believe deeply that education is a power-
ful tool in bringing about improvement in people's 
lives.  We believe that education is what breaks 
down barriers and allows us to grow.  As leaders 
we must exhibit a passion and commitment to our 
profession.  The Berlin Wall did not come down 
based on data although there was plenty of data to 
demonstrate the failure of the communist economic 
system.  It came down because of the passion of a 

people to live in a more democratic system and a 
place where economic opportunity exists.   
 

I just finished reading "A Short History of 
Myth" by Karen Armstrong.  It is a brief history of 
myth beginning with the Paleolithic period and the 
mythology of hunters to present day Western civili-
zation.  In her last chapter she discusses the issue 
of logos (reason) and mythos (story).    We in the 
Western world have relied heavily on logos and 
neglected mythos.  Certainly reason is an important 
part of what makes us human and clearly has con-
tributed directly to our survival but perhaps there is 
a need for some blending.  Armstrong writes, "We 
need myths that help us to identify with all our fel-
low beings, not simply with those who belong to 
our ethnic, national or ideological tribe.  We need 
myths that help us to realize the importance of 
compassion, which is not always regarded as suffi-
ciently productive in our pragmatic, rational world.  
We need myths that help us to create a spiritual 
attitude, to see beyond our immediate require-
ments, and enable us to experience a transcendent 
value that challenges our solipsistic selfishness."   
 

The goal to educate all children is one that in 
my opinion can only be accomplished through an 
embracement of mythos.  We have seen that rea-
sonable people have fallen into the educational trap 
of lowered expectations which in turn has had a 
disastrous effect on certain members of our com-
munity.  It will not be enough to change our expec-
tations.  It can not be a bloodless, objective and 
rational data driven approach.  We will need to use 
our humanity and our souls to reach those children 
who have been disconnected.  Is it not the lifeblood 
of education to support, to encourage and to love 
the children we serve?  In teaching, faith in one 
another and in our students, hope that our best ef-
forts will reach and move children, respect for our 
place and context in history, and appreciation for 
the power of love are essential.  Let me close with 
this quote from Goethe. "We only learn from those 
we love." ! 
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CASE Offers  
Opportunities for  

Growth! 
 

by 
Dr. Luann L. Purcell,  

Executive Director, CASE, Inc. 
 

 

A s we start to ring in 2006, we all re-
flect on what we have accomplished 
and what we hope to do with the 
new year! Just like you, the Council 

of Administrators of Special Education, Inc. has 
had a busy fall!  VCASE was represented well at 
the Fall Board of Directors meeting by VCASE 
Past President, Patricia Addison.  With a board 
member (and often at least one other member) 
from each of our 38 units gathered to help chart the 
course for CASE this next year and even beyond, 
there was an amazing amount of energy and exper-
tise.  All of these folks (65 total from 34 different 
states and Canadian provinces) spent time explor-
ing the Task Force on the Future of CASE�s report 
and other opportunities! VCASE was also well rep-
resented at the 16th Annual CASE Conference: 
�Taking the �Duh� out of Data� including Mary 
Kealy who is actually on the CASE Professional 
Development Committee.   

 
Your executive committee members of CASE, 

Inc. have participated in the IDEA Partnership 
meetings and various other collaborative activities 
with related associations such as the National As-
sociation of State Directors of Special Education. 
President Milliken (NE) and I co authored an arti-
cle for the NASDSE CounterPoint newspaper on 
the effects of IDEA on the local director.  We iden-
tified three areas as critical points in our job of try-
ing to educate all students: new learning disabilities 
eligibility, highly qualified, and paperwork.   

 
One area we did not discuss in the article was 

funding. Congress has not lived up to their prom-
ises on the funding for excess cost of students with 
disabilities! In IDEA 2004 as in previous versions, 
Congress outlines the amount of money to be ap-
propriated each year to �gently slide� into the full 
funding set in this law as 2012.  Yet even with 

these clear numbers, Congress has failed to honor 
those numbers so much so that the budget passed 
December 21, 2005 took us from the 18.6 % down 
to 17.8% so now we are going backwards!   

 
Do you agree four (4) of the major issues fac-

ing us today are SLD Eligibility, Highly Qualified, 
Paperwork reduction, and funding?  Let us hear 
from you on what you think the issues are and even 
more importantly, what you think the solution is!  

   
While districts and most states are waiting 

until the finalization of the code of federal regula-
tions (CFR) [NOTE: DC rumor mill has it that the 
regs will be different and will not arrive until early 
spring], there are some areas of IDEA 2004 local 
directors know will provide if not relief at least the 
potential for positive results. The impact of the new 
Learning Disabilities eligibility determination, the 
issues surrounding highly qualified, and opportuni-
ties for paperwork reduction are three areas that 
again hold the promise for positive results but also 
have the potential for negative or at the least unin-
tended outcomes. For most states, highly qualified 
and RtI are two of the hottest issues.  CASE leader-
ship is working with the National Association of 
State Directors of Special Education (NASDSE) on 
helping to clarify, provide guidance, assert leader-
ship, and promote solutions in the area of RtI.  A 
big discussion on the local district issues of RtI was 
held during the CASE Winter Institute.  Watch the 
CASE website for information coming out of that 
discussion! If you have not seen the new book from 
NASDSE, Response to Intervention: Policy Con-
siderations and Implementation, consider purchas-
ing this great, concise treatise, written by practitio-
ners (www.nasdse.org)! 

   
In the book FISH!, there is a quote: �There 

may not always be a choice in what you do but 
there is always a choice in how you do it!� As we 
project on to what we want to accomplish in 2006, 
it is not too early to be working with our legislators 
on both the 2007 budget which President Bush has 
released as well as the reauthorization of NCLB 
which is just two years away.  We must identify 
with data those problematic areas in NCLB and 
offer positive solutions to these areas!  Make it per-
sonal and require an explanation on why Congress  
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has not met AYP in the area of funding for IDEA! 
A great deal of time was spent on making IDEA 
align with NCLB.  Now we need to use the reau-
thorization process of NCLB to make clear state-
ments of what is needed to iron out the little kinks 
in NCLB!  We should not be guilty of throwing the 
baby out with the bath but neither should we 
blindly accept a law that inherently fails to see the 
uniqueness of special education! Your call to ac-
tion is simple: 
 

1. Objectively list the specific issues in your 
local district and school(s) on RTI/SLD 
eligibility, highly qualified, paper work, 
and any other issue. 

2. Develop possible solutions to these con-
cerns 

3. Read the CASE NCLB Talking points at 
www.casecec.org 

4. Down load, read, and use the NCLB report 
from the National Council of State Legisla-
tors at www.ncsl.org/programs/educ/
nclb_report.htm 

5. Visit the CEC Legislative Action Center at 
www.cec.sped.org 

6. Email/Fax your congressmen/women and 
provide them your specifics and solutions! 
Invite them to your district to see first hand 
what a great job your teachers are doing 
with your students in spite of the lack of 
federal dollars! 

7. Involve yourself with the VCASE organi-
zation through committee work, atten-
dance, etc! 

8. Involve yourself in the CASE, Inc organi-
zation through committee work, attendance 
at national conferences, and the electronic 
communications. 

9. Submit a student STORY of one of the 
many successes your district has seen 
where because of the district�s hard work 
the student has made extreme progress! For 
more information, including guidelines, 
templates and a release form, visit:  

    h t t p : / / w w w. c e c . s p e d . o r g / c e c _ b n /
websuccess_pp.html 

10. Resolve to make 2006 a year of positive 
political action through CASE and 
VCASE�never underestimate the power 
of one when pulling together with other 
�ones�! 

 
Make a difference today, this minute, right 

now�make a commitment to develop your list and 
action plan and implement it! If there is anything 
you need from the CASE office, please let us 
know! 
 
Dr. Luann L. Purcell 
Executive Director 
 
Council of Administrators of Special Education, Inc. 
1005 State University Drive 
Fort Valley, GA 31030-4313 
V. 478.825.7667 
F. 478.825.7811 
www.casecec.org  ! 
 

Research Provides Guidance  
about Instruction�If We�re Honest 

 
 John Wills Lloyd, Ph.D. 

University of Virginia 
 

A lthough it is common to hear people 
say, �You can prove anything you 
want with research,� that assertion is 
disingenuous. People who seek to 

prove something with research must use studies 
selectively�cherrypick one or a few studies that 
are consistent with one�s already-formed opinion. 
They decide what to prove first and then seek evi-
dence supporting it.  

Starting with the conclusion and then finding 
evidence is bass-ackwards. It is O.K. to use reverse 
engineering in some situations, but not when we 
want to know what works in education. To obtain 
guidance about educational practice based on re-
search, one needs to start at the beginning and then 
examine more than one or a few studies.  

In fact, we need to summarize as much of the 
research as we can find, bringing it all together in 
an unbiased way. We need to review the literature.  
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The scientific method that summarizes re-
search on a body of literature, often called integra-
tive literature review or meta-analysis, requires that 
we suspend our opinions and let the evidence do 
the talking. We gather dozens, scores, or even hun-
dreds of studies together and examine their effects 
in aggregate. Since the 1980s, that method has 
been employed repeatedly to examine common 
special education interventions. 

By basing our decisions on many studies con-
sidered as a group, we are protected from being 
misled by an outlier study. Furthermore, we are 
able to make more subtle and sophisticated judg-
ments, because we can look at average effects for 
all the studies that examined a practice under one 
set of conditions and compare those to the average 
effects of all the studies that examined the practice 
under a different set of conditions. Does something 
work better for students with Learning Disabilities 
than it does for students with Emotional or Behav-
ioral Disorders? Does it work better at the secon-
dary level than it does at the elementary level? 

From meta-analyses of special education 
methods, we can learn that some popular methods 
(e.g., social-skills training programs, differentiating 
reading instruction on the basis of visual and audi-
tory learning styles) are relatively ineffective and 
others such as formative assessment (curriculum-
based measurement) and Direct Instruction are 
relatively more effective.  

Both special and general education laws em-
phasize employment of scientifically based prac-
tices. The term �scientifically based reading re-
search� appeared repeatedly in No Child Left Be-
hind, and the 2004 reauthorization of the Individu-
als with Disabilities Education Act employs similar 
language. Some professional organizations have 
issued position papers advocating evidence-based 
practice. Virginia special educators should do no 
less. 

When students� outcomes are at stake, as they 
are just about every day of every school year for 
students with disabilities, educators must depend 
on the best knowledge available. We need to prove 
that we base our instructional practices on research 
and that we employ evidence-based educational 
methods. ! 

School-wide  
Positive Behavior Support 

 
by Michael George 

 
School-wide positive behavior support is a 

systems approach for creating safe school environ-
ments (Horner & Sugai, 2000; Sugai & Horner, 
2002). Predicated on the use of school teams for 
resolving school issues, school-wide positive be-
havior support targets three conceptual levels of 
interventions: primary, secondary and tertiary.  Pri-
mary interventions are applied to all students 
across all school settings (i.e., classrooms, non-
classrooms and individual students).  Examples of 
primary interventions are the development, direct 
teaching and vigorous reinforcement of three to 
five positive school rules.  Primary interventions 
are often referred to as �universal� interventions 
because of their wide application across all stu-
dents within the school environment and target stu-
dents who come to school generally well-equipped 
with sound educational skills. 

Secondary interventions target students who 
exhibit significant risk factors and require more 
specialized forms of assistance in order to achieve 
success at school.   Tutoring, social skills instruc-
tion and mentoring programs are examples of inter-
ventions at the secondary level.  It is estimated that 
secondary interventions meet the needs of approxi-
mately 15 % of the student body. 

Tertiary interventions aim at that 1 to 5 % of 
the school population who have long-standing, per-
sistent behavior problems and for whom primary 
and secondary level interventions have proven in-
sufficient.  Interventions for this group are indi-
vidualized, usually derive from functional behav-
ioral assessments, and are generally more labor 
intensive to implement. 

Horner et al. (2004), list seven key features of 
school-wide positive behavior support: (a) school-
wide expectations or rules for appropriate behavior, 
(b) direct, active teaching of the expectations and 
rules, (c) acknowledgement of students who obey 
the rules and otherwise engage in appropriate 
school conduct, (d) consequences for rule-violating 
behavior, (e) use of data to guide decision-making, 
(f) administrative support at the school, and (g) 
district levels. 
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In its report entitled, Safeguarding Our Chil-

dren: An Action Guide, the U.S. Department of 
Education (2000) outlined a process for initiating 
school-wide change that includes: (a) organize a 
school-wide team, (b) identify target areas of con-
cern, (c) assess and collect data, (d) set a vision and 
a goal, (e) develop a comprehensive plan for 
change, (f) implement the plan, and (g) evaluate 
progress toward the goal.  Applications of positive 
school-wide interventions are likely to differ some-
what across school settings as school teams plan 
for different environmental demands and react to 
differing conditions. 

Schools that develop school-wide positive 
behavior interventions are likely to experience a 
number of benefits.  Some of the possible advan-
tages include the (a) development of a set of com-
mon expectations for student behavior throughout 
the school (b) a system that orchestrates faculty 
and staff responses for encouraging and shaping 
appropriate behavior as well as consistent re-
sponses to misbehavior, (c) a first-step in the devel-
opment of a social skills program, (d) a decline in 
the frequency of office referrals, and (e) an im-
proved school climate.   A growing number of 
schools across the country report having more posi-
tive, caring and supportive school environments as 
a result of the development and implementation of 
school-wide positive behavior interventions (Kern 
& Manz, 2004). 
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Judy Elliott  
will Present on Thursday  

at Spring VCASE Conference 
 

Judy Elliott, Ph.D., is currently the Assistant 
Superintendent of School Support Services in the 
Long Beach Unified School District (LBUSD), Long 
Beach, California.  LBUSD is the third largest urban 
school system in the state with approximately 97,000 
students. 

 
Formerly a Senior Researcher at the National 

Center on Educational Outcomes, University of Min-
nesota, she worked and continues to assist districts 
and state departments of education in their efforts to 
update and realign curriculum frameworks, instruc-
tion, and assessments to include all students. 

 
Her research interests focus on effective instruc-

tion, IEP development and its alignment with stan-
dards and assessments, decision making for account-
ability, accommodation, and assessment as well as 
translating information on standard and assessments 
for various audiences including parents, teachers, 
school boards, and other community groups. 

 
Dr. Elliott continues to serve school districts and 

organizations as a national consultant and staff devel-
opment professional .  Judy has trained thousands of 
staff, teachers, and administrators, both in the South 
Pacific and United States, in areas to include behavior 
management, linking assessment to instruction and 
intervention, strategies and tactics for effective in-
struction, curricular modification for students with 
mild to significant disabilities, intervention and 
teacher assistance teams, authentic and curriculum-
based evaluation, instructional environment evalua-
tion, collaborative teaching, strategies for difficult-to-
manage students, accountability and assessment prac-
tices. 

 
Some of  Dr. Elliott�s most recent co-published 

books are Improving the test performance of students 
with disabilities (2nd Edition); Testing students with 
disabilities:  Practical strategies for complying with 
state and district requirements (2nd Edition); Strate-
gies and tactics for effective instruction; and Timesav-
ers for educators, and Response to Intervention: Pol-
icy Considerations and Implementation. 
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STRIDES 
 

by Angela Neely,  
Director of Special Education,  

Culpeper County Public Schools 
 

The Department of Special Education of the 
Culpeper County Public Schools developed and 
implemented the STRIDES program to address the 
academic achievement of struggling students. 
STRIDES stands for Striving Toward Research-
based Interventions and Data-driven Evidence for 
Student Success.  It is a school-based problem 
solving team in place at three out of the five ele-
mentary schools in Culpeper County.  The mission 
of the STRIDES team is to catch and solve student 
problems early, and close the gap between current 
performance and expected levels of achievement 
before the gap gets even wider.  Except in cases 
where a student is clearly exhibiting a disability, 
students in grades kindergarten through second 
grade are brought to the STRIDES team before a 
Child Study referral is initiated. 

 
The STRIDES teams consist of strong instruc-

tional leaders with a variety of expertise.  Members 
are team players, problem-solvers, and willing to 
think outside the box.  They include parents, the 
school psychologist, reading math, and curriculum 
specialists, the speech-language pathologist, gen-
eral and special education teachers, and the school 
administrator.  Depending on each student�s indi-
vidual needs, the team may invite outside agency 
representatives to join the team. 

 
The STRIDES team holds a minimum of three 

meetings for each student referred.  The team sys-
tematically defines and isolates student problems, 
collects baseline data, charts it, and uses that data 
to determine the specific instructional interven-
tions.  The interventions are research-validated and 
used with the student at least two-three times per 
week.  Curriculum-based probes, tied to SOL cur-
riculum, are used to monitor progress.  Each ele-
mentary school has one or two (depending on their 
size) Intervention Specialists who carry out the 
interventions under the direction and supervision of 
the STRIDES team members.  The Intervention 
Specialists are paraeducators who have gone 
through specific training regarding the STRIDES 
process and implementation of instructional inter-
ventions. 

After one and half years of implementing 
STRIDES, we are seeing many positive benefits!  
There is a decrease in the number of students re-
ferred to special education and these referrals yield 
a higher percentage of students found eligible.  
Fewer students need special education because 
their academic and behavior problems are being 
addressed and resolved early on in the general edu-
cation setting.  There has been a reduction in the 
number of minority students referred for special 
education.  Teachers have been very positive about 
this process as well.  They report that they feel sup-
ported, have learned new instructional techniques, 
and see significant improvements in their class-
rooms.   Finally, there has been an increased level 
of collaboration and communication between 
teachers, parents, and general education and special 
education. ! 
 

Important IEP Issues Following 
the Reauthorization 

 
by  

Kathleen S. Mehfoud 
Reed Smith LLP 

Riverfront Plaza, West Tower 
901 East Byrd Street, Suite 1700 

Richmond, VA 23219 
804.344.3421 

804.344.3410 (fax) 
kmehfoud@reedsmith.com 

There were many significant changes in the 
area of IEP development following IDEA 2004.  
This article summarizes some of the important 
changes.  Pay particular attention to these new IEP 
requirements as you develop IEPs for the next 
school year.  Compliance issues regarding IEP de-
velopment remain an area of critical concern for 
local educational agencies (LEAs). 

1.  IEPs do not require short term objectives/
benchmarks unless the student is taking alternate 
assessments.  20 U.S.C. § 1414(d)(1)(A)(i)(I)(cc).  
There is nothing that prevents a school division 
from voluntarily including short term objectives/
benchmarks, but those items are clearly not re-
quired for students who are taking standard assess-
ments.  The omission of this component of an IEP 
can speed up IEP development. 
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2.  The IEP must specify how frequently the 
child�s progress toward meeting annual goals will 
be reported and how progress will be measured.  20 
U.S.C. § 1414(d)(1)(A)(i)(III).  Generally, progress 
reports should be provided as frequently as report 
cards are issued.  The IEP must specifically de-
scribe how progress will be measured, in addition 
to designating when the reports will be provided. 

3.  Special education and related services and 
supplementary aids and services must be based on 
peer-reviewed research to the extent practicable.  
20 U.S.C. § 1414(d)(1)(A)(i)(IV)(aa).  IEP team 
members should be familiar with any professional 
support or research that is available regarding the 
programs and related services selected by the 
school division for implementation with the child. 

4.  A student who participates in alternate as-
sessments must have a provision in his/her IEP that 
describes why he/she cannot participate in regular 
assessments and why the particular alternate as-
sessment that is selected is appropriate.  20 U.S.C. 
§ 1414(d)(1)(A)(i)(VI)(bb).  It is not sufficient to 
recite in the IEP simply that the student will not 
participate in the regular assessments.  The IEP is 
sufficiently drafted only if it describes the reasons 
the student cannot participate in regular assess-
ments and provides support for the selection of the 
alternate assessment. 

5.  Transition services must be addressed be-
ginning with the first IEP in effect during the pe-
riod of time when the child turns 16.  20 U.S.C. § 
1414(d)(1)(A)(i)(VIII).  Transition services must 
be based upon appropriate, measurable post-
secondary goals and age appropriate transition as-
sessments. 

6.  The IEP team is required to consider the 
academic, developmental and functional needs of 
the child.  20 U.S.C. § 1414(d)(3)(A)(iv).  Be sure 

your IEP team is in a position to recite that they 
considered all three aspects and that the IEP docu-
ments that these needs were considered. 

7.  The IEP may be amended in writing with-
out a meeting after the annual IEP is developed.  20 
U.S.C. § 1414(d)(3)(D).  It is important that the 
LEA designate what type of IEP changes can be 
made without a meeting and which LEA employee 
has authority to join with the parent in consenting 
to the IEP amendment.   

8.  A member of the IEP team may be excused 
from attending the IEP meeting in whole or in part 
if the parent provides written consent and the LEA 
agrees to excuse the team member.  20 U.S.C. § 
1414(d)(1)(C).  If the IEP team member�s portion 
of the IEP is being discussed or modified, the IEP 
team member must provide the parent and the IEP 
team in advance of the IEP meeting with his/her 
written input into the IEP.  This provision is tricky 
and a form for this purpose should be developed. 

9.  The local education agency should encour-
age the consolidation of reevaluation meetings and 
other IEP team meetings.  20 U.S.C. § 1414(d)(3)
(E).  For those LEA employees who like to hold 
numerous IEP meetings, please note that the fed-
eral statute actually encourages the consolidation 
of meetings. 

10.  The Part C coordinator or other represen-
tative of a Part C program must be invited to an 
IEP meeting, if the parent requests, when the stu-
dent transitions from Part C to Part B services.  20 
U.S.C. § 1414(d)(1)(D).  It is not clear that the Part 
C representative must actually attend in order to 
have a valid IEP meeting.  The parents must make 
the request that the individual be invited before 
there is an obligation for the LEA to invite the Part 
C representative.! 
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Region I 
 Dr. Sheila Bailey 

Hopewell City Public Schools 
 

Region II 
Dr. Joan Spratley 

Norfolk Public Schools 
 

Region III 
Fran Goforth 

Gloucester County Public Schools 
 

Region IV 
Ms. Susan Groom 

Winchester Public Schools  
 

Ms. Marylou Wall 
Alexandria City Public Schools 

 
Region V 

Ms. Diane Wolfe 
Fluvanna County Public Schools 

 
Region VI  

Ms. Christina Gilley 
Montgomery County Public Schools 

 
Region VII  

Mr. Gary Collins 
Smyth County Public Schools 

 
Region VIII  

Ms. Alice McCormick  
Prince Edward County Public Schools 

 

VCASE  
Regional Representatives 

2005-06 

  

Nominations Requested for the James T. Micklem Award of Merit 

  

VCASE is seeking nominations for the James T. Micklem Award of Merit.  In accordance with 
the VCASE Bylaws, this award is intended to honor a member of VCASE who has had an impact 
on the education of children with disabilities at the local, regional, and/or state lev-
els.  Please take a moment and consider who should receive this recognition at the Spring 2006 
Conference.  Please email any member of the executive committee with the nominee�s name and 
the reasons why you are nominating the candidate by April 30, 2006.  Individuals nominated for 
the Micklem Award must meet the following requirements:  

# Has a minimum of three years of active membership in VCASE and has a current 
       membership. 

  

# Holds a special education/supervisory or administrative position in a public school 
       division which meets the current requirements of active membership. 
  

# Has made an impact on the education of children with disabilities at the local,  
       regional, and/or state levels. 
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VCASE  Executive Committee Contact Information 

PRESIDENT 
Thomas F. Nash 

 
Executive Director of  

Intervention and Prevention Services 
Albemarle County Public Schools 

nash@k12albemarle.org 
 

PRESIDENT ELECT 
Susan Clark 

 
Director of  Special Programs 

Stafford County Public Schools 
sclark@staffordschools.net 

SECRETARY 
Joan H. Spratley, Ed.D 

 
Director of Special and Gifted 

Education Services 
Norfolk Public Schools 
jspratle@nps.k12.va.us 

TREASURER 
Jane Rice 

 
Director of Special  Services 

Spotsylvania County Public Schools 
rice@spotsylvania.k12.va.us PAST PRESIDENT 

Patricia Addison 
 

Director of  Special Education 
Fairfax County Public Schools 

Patricia.Addison@fcps.org 

 
 
 
 
 
 
 
 
 
 
 
 

Registration information also available at www.vcase.org 

MAY 2006 

S M T W T F S 

 1 2 3 4 5 6 
7 8 9 10 11 12 13 

14 15 16 17 18 19 20 
21 22 23 24 25 26 27 
28 29 30 31    

May 24�26, 2006 
Ramada Oceanfront 
Virginia Beach, VA 

 
  Sponsored by VCASE and the  

Virginia Department of Education 
24    25    26 
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May 24-26, 2006  
 

 
Name:__________________________________________________________________________                                 
 
 
Affiliation/School Division:_________________________________________________________ 
 
 
Mailing Address:__________________________________________________________________ 
 
________________________________________________________________________________ 
 
 
Email Address: ___________________________________________________________________ 
 
 
Phone Numbers:  W: (______)__________________     H: (______)___________________ 
 

 
Mail remittance and this form to:     Jane Rice 

Office of Special Services 
Spotsylvania County Public Schools 
8020 River Stone Drive 
Fredericksburg, Virginia 22407 
 
Phone: 540-834-2500  
Fax: 540-834-2552 

  REGISTRATION FORM 

VCASE Spring Conference 

REGISTRATION FEE: 
 

____$200 Postmarked by May 4th 
 
____$250 Postmarked after May 4th, 
         or on site registration 
 
Cost includes complimentary mem-
bership for 2006-07; refreshment 
breaks; VCASE business lunch; 
President�s Reception; and Presi-
dent�s Breakfast.    

METHOD OF PAYMENT: 
(Registration cannot be honored without check or PO 
number) 
 
_____    Check # _______________________________  
 
_____     Purchase Order # _______________________ 
 
AMOUNT ENCLOSED: $ _______________________ 
 
Make checks payable to VCASE. 
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Kevin M. Kirst 
VCASE Newsletter Editor 
576 Whitcover Circle 
Charlottesville, VA 22901 


